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Abstract: The objective of the presented paper is to find out if there are correlations 
between psychological well-being of secondary vocational school students, their life 
satisfaction, and academic success. The research file consisted of 880 secondary 
vocational school students from Slovakia, where we determined the level of these 
variables and the correlations between them using quantitative research (Psychological 
Well-Being Scale, Satisfaction with Life Scale, GPA values, descriptive statistical 
analysis). We found that there is a moderately strong and statistically significant 
correlation between psychological well-being and life satisfaction, there is a weak 
correlation between psychological well-being and academic success, and the same is 
relevant for the correlation between life satisfaction and academic success.  
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1 Introduction 
 
In today's society, there is a lot of emphasis on performance, and 
schools are no exception. Children and young people often 
assume that their grades and performance at school are more 
important than how they feel, than the quality of their 
interpersonal relationships, than their life satisfaction. The 
feeling of psychological well-being of students is influenced by 
many factors, such as, for example, their ability to cope with 
stress, their level of resilience, that is, psychological resistance, 
and what coping strategies they have adopted. In the school 
environment, students create new interpersonal relationships 
with their classmates and teachers, which also affect how they 
feel at school. If a person experiences an unfavourable or even 
traumatic situation (at school, in the family, or somewhere else), 
if she/he does not receive enough love, support, and 
understanding in her/his life, then this affects her/his level of 
psychological well-being and life satisfaction. In the same way, 
her/his school performance and the associated academic success 
rate may be low as a result of the given person's potential. 
 
The well-being of secondary school students is a complex and 
multifaceted issue that encompasses various aspects of their 
physical, mental, emotional, and social health. Research on the 
well-being of secondary school students, for example, Mubiala 
and Mwenzi (2024) or Saxer et al. (2024) has highlighted the 
importance of addressing both internal and external factors that 
can impact their overall well-being. 
 
One key factor that influences the well-being of secondary 
school students is their mental health. Bartholomew et al. (2024), 
Kuyken et al. (2024) and Cuppen (2024) have shown that high 
levels of stress, anxiety, depression, and other mental health 
problems are common among secondary school students. 
Schools must provide adequate mental health support and 
resources, such as counselling services and mental health 
education, to help students cope with these challenges. 
 
Physical health is another important aspect of well-being for 
secondary school students (Denny et al., 2014). Encouraging 
healthy habits such as regular exercise, balanced nutrition, and 
adequate sleep can enhance students' overall well-being (Luzano, 
2024). Williams and Smith (2018) examined the relationship 
between physical activity and the well-being of secondary school 
students. The authors found that regular physical activity has a 
positive impact on the overall well-being of students and can 
reduce levels of stress and anxiety. 

Schools definitely play an important role in promoting physical 
health by providing access to sports and recreational activities, 
as well as nutritious meals options. 
 
Social and emotional well-being are also critical for secondary 
school students (Barry et al., 2017). Building positive 
relationships with peers and adults, developing emotional 
intelligence, and cultivating resilience are all important factors 
that contribute to overall student well-being (Strahan aet 
al.2019). Schools can support students in these areas by fostering 
a positive and inclusive school culture, providing social and 
emotional learning programmes, and offering opportunities for 
students to participate in extracurricular activities and 
community service. 
 
Rappleye et al. (2024) explored the relationship between the 
school environment and the well-being of secondary school 
students. They found that a positive and supportive school 
environment significantly influences the well-being and mental 
health of students. Jones et al. (2020) focused on identifying 
factors that influence the well-being of secondary school 
students. They found that factors such as socioeconomic status, 
family relationships, and peer support can have a significant 
impact on overall well-being of students. 
 
Studies on the well-being of secondary school students are 
important to understand and improve the overall health and 
happiness of these students. These studies highlight the 
importance and complexity of the well-being of secondary 
school students and underscore the need for further research and 
interventions aimed at supporting their overall health and 
happiness. Promoting the well-being of secondary school 
students requires a holistic approach that addresses their 
physical, mental, emotional, and social needs. By creating a 
supportive and nurturing environment that prioritises student 
well-being, schools can help students thrive academically, 
socially, and personally. 
 
The issue of well-being appears to be relatively well researched 
and described, even in the context of secondary vocational 
school students. An example could be the scientific publications 
from the last three years, of which there are countless, with the 
most interesting findings in the context of our research being 
brought, for example, by Putri and Dewi (2023), Gierczyk et al. 
(2022), Tommasi et al. (2020), Yam (2022), Özhan and Yüksel 
(2021), Farnicka et al. (2023), Nováková and Orosová (2023), 
Skura and Steinhagen (2022), Pavicevic and Zivkovic (2021), 
Careemdeen et al. (2021), 

 

Gałązka and Jarosz (2021), Farooq 
Shah et al. (2021), Bhat (2021).   

Life satisfaction of secondary school students refers to their 
subjective evaluation of their general well-being and happiness 
in various areas of their lives (Yáñez-Cancino et al., 2024). It 
reflects how contented and fulfilled students feel about their 
academic, social, emotional, and personal experiences during 
their time in secondary education (Motal-Garcia, 2021). Life 
satisfaction encompasses factors such as academic achievement, 
social relationships, extracurricular activities, mental health, self-
esteem, and overall quality of life (Wahlström et al., 2021). 
Higher levels of life satisfaction are often associated with 
positive experiences, feelings of belonging and connection, a 
sense of purpose and achievement, and overall well-being (Lodi 
et al., 2019). 
 
The issue of satisfaction with life of the secondary vocational 
school students presents the same detail of the research outputs 
as well-being research; these studies are especially worth 
mentioning, for example Wu and Becker (2023), Wahlström et 
al. (2021), de Matos et al. (2023), Ďuricová (2020), Pidbutska 
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and Shapolova (2021), Markiewicz et al. (2022), Kariková and 
Valent (2020). Next, for example Fonberg and Smith  (2020) 
found that secondary vocational school students reported lower 
levels of life satisfaction compared to their peers in traditional 
academic settings. This could be attributed to a variety of 
factors, such as perceived lack of opportunities to advance, lower 
self-esteem, and increased stress levels due to the demands of 
vocational training. Furthermore, Mosley-Johnson et al. (2019) 
highlighted the importance of social support and mentorship in 
improving the life satisfaction of secondary vocational school 
students. This suggests that interventions aimed at providing 
students with the necessary support systems could potentially 
improve their overall well-being and life satisfaction. 
 
Understanding and promoting life satisfaction among secondary 
school students is important for their academic success, mental 
health, and overall development. It plays a significant role in 
shaping students' motivation, engagement, and resilience during 
their first years of school (Bajtoš et al., 2020). Educators, 
parents, and policy makers can help students improve their life 
satisfaction by creating a positive and inclusive school 
environment, providing mental health resources, promoting 
healthy relationships, and fostering opportunities for personal 
growth and fulfilment (Pasternáková et al., 2023). 
 
However, not as many scientists have yet identified the mutual 
correlation of at least two of the parameters mentioned above, let 
alone all three of the parameters we analysed. These are rather 
older studies, for example Diseth and Samdal (2014), Shek and 
Li (2016), Ng et al. (2015). In addition, in the Slovak 
environment, the correlations between students' life satisfaction 
and academic success, which would be based on the theory of 
self-determination, have not yet been investigated, i.e., how 
students' life satisfaction is influenced by their school results. 
Data from the PISA 2018 survey (OECD, 2018) only allow one 
to compare the correlations of the comprehensive test and 
individual results with the average school or the grade obtained 
in the given subject, as this is the indicator that students probably 
perceive most intensively as an indicator of the success achieved 
at school. 
 
In our research, we are based on the understanding of 
psychological well-being of Ryff and Keyes on the 
Psychological Well-Being Scale (PWBS) published in Ryff and 
Keyes (1995), which distinguishes the dimensions of self-
acceptance, independence, coping with the environment, 
personal growth, meaning of life, and positive relationships with 
others.  
 
Furthermore, we are based on the understanding of life 
satisfaction according to Diener et al. on the Satisfaction with 
Life Scale (SWLS) published in Diener et al. (1985) and on the 
GPA values, i.e. the grade point average on the end-of-year 
assessment through the secondary vocational school students 
report certification. 
 
The objective of the research is to find out if there are 
correlations between mental well-being of secondary vocational 
school students (positive relationships with others, self-
acceptance, independence, personal growth, coping with the 
environment, meaning in life), life satisfaction and academic 
success.  
 
We perceive the correlation between life satisfaction, well-being, 
and academic success among secondary school students as a 
complex and multidimensional relationship that involves various 
interrelated factors. Here is a breakdown of how these aspects 
are related: 
 
 Life satisfaction and well-being: Cavarvalho et al. (2024) 

has shown that there is a positive correlation between life 
satisfaction, overall well-being, and academic success 
among secondary school students. Higher levels of 
happiness and well-being are associated with greater 
motivation, engagement, and resilience, which can 
positively impact students' academic performance. When 

students feel happy, content, and fulfilled in different 
aspects of their lives, they are more likely to approach their 
academic studies with a positive mindset and a sense of 
purpose. 

 Academic success and well-being: Academic success, such 
as high grades, academic engagement, and achievement, 
can also contribute to students' overall well-being and life 
satisfaction. When students feel competent, recognised for 
their efforts, and successful in their academic pursuits, they 
can increase their self-esteem, motivation, and sense of 
achievement, leading to increased well-being and life 
satisfaction (Widlund et al., 2018). 

 Life satisfaction, well-being, and academic success as a 
positive cycle: The relationship between life satisfaction, 
well-being, and academic success can form a positive 
cycle. When students experience high levels of life 
satisfaction and well-being, they are more likely to perform 
well academically. In turn, academic success can further 
enhance their well-being and life satisfaction, creating a 
strengthening cycle of positive outcomes (Izaguirre et al., 
2023), (Khaleghinezhad et al., 2016). 

 Factors influencing the relationship: Various factors, such 
as social support, mental health, extracurricular activities, 
and a positive school environment, can influence the 
correlation between life satisfaction, well-being, and 
academic success among secondary school students (Mark 
and Lajčin, 2017). Interventions that promote well-being, 
such as mental health programmes, stress management 
techniques, and positive school climate initiatives, can 
improve student overall satisfaction with life and 
contribute to their academic success (Lajčin, 2021).  
 

In connection with the above-mentioned facts and the stated 
objective of the research, we formulate the following 
assumptions: 
 
 Assumption A1: We assume that there is a correlation 

between psychological well-being and life satisfaction of 
secondary vocational school students (Guney, 2009), 
Mehmood and Shaukat, 2014).   

 Assumption A2: We assume that there is a correlation 
between psychological well-being and academic success of 
secondary vocational school students (Duncan et al., 2021).    

 Assumption A3: We assume that there is a correlation 
between life satisfaction and academic success of 
secondary vocational school students (Ng et al., 2019), 
(Rode et al., 2005).   
 

It is our research that can narrow this gap in the theory of a 
secondary vocational school students well-being, life 
satisfaction, and academic success correlations. And we are also 
convinced that the results of our research can help to better 
create and adapt the school psychologists' programmes for 
managing the challenging situations for secondary vocational 
school students that result from their school failure, life 
dissatisfaction, or experienced trauma; they can inform 
university students of pedagogy and psychology in the form of 
educational case studies about the pitfalls of the profession of 
pedagogue or school psychologist. 
 
2 Materials and Methods 
 
2.1 Research File 
 
880 students between the ages of 16 and 18 (M=16.8; SD=0.67) 
participated in the research, of which 558 boys (63% of the 
research group) and 322 girls (37% of the research group) of 10 
Slovakian secondary vocational schools, these were schools 
focused on teaching technical subjects. They were second- and 
third-year students. 
 
The data collection was intentional and was carried out in 
October 2023 always in the premises of the analysed secondary 
vocational schools. Data collection took 2 days in each school. 
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In the research, we investigated sociodemographic 
characteristics: age and gender. 
 
2.2 Instruments and Procedures 
 
The indicator of psychological well-being is the summation 
index of positive relationships with others, the summation index 
of self-acceptance, another indicator of psychological well-being 
is the summation index of independence, the summation index of 
personal growth, also the summation index of coping with the 
environment and the summation index of the meaning of life on 
the Psychological Well-Being Scale (Ryff, 1989).    
 
The indicator of life satisfaction is the summation index of life 
satisfaction in the Satisfaction with Life Scale (SWLS) (Diener 
et al., 1985).     
 
The indicator of academic success is the GPA value, that is, the 
average grades in the end-of-year evaluation through report 
certifications. 
 
Psychological well-being was analysed using the Psychological 
Well-Being Scale described in Ryff (1989). It is a scale 
consisting of 18 items with six indicators or six subscales:  
 
 positive relationships with others,  
 self-acceptance,  
 independence,  
 personal growth,  
 coping with the environment,  
 meaning of life.  
 
The participants had the opportunity to answer the items using a 
Likert scale on a scale from 1 to 7, where 1=strongly disagree, 
2=disagree, 3=rather disagree, 4=cannot decide, 5=rather agree, 
6=agree, 7=strongly agree. The theoretical range of the scale is a 
total score of minimum 18, maximum 126, while the higher the 
score, the higher the level of psychological well-being. 
 
The original study with 20 items reports the value of Cronbach's 
alpha coefficient for the indicator of self-acceptance indicator α 
=.93; for positive relationships with others α =.91; for 
independence α=.86; for coping with the environment α = .90; 
for the meaning of life α= .90; and for personality growth α =.87 
(Ryff, 1989).  
 
The test-retest reliability value for self-acceptance was r=.85; for 
positive relationships with others r=.83; for autonomy r=.88; for 
managing the environment r=.81; for the meaning of life r=.82 
and for personal growth r=.81 (Ryff, 1989).  
 
In our research, we used the shortest version of the 
questionnaire, which contains a total of 18 items, each of the 
dimensions, or each indicator is loaded with three items (Ryff, 
Keyes, 1995).  
 
We used the Satisfaction with Life Scale described by Diener et 
al. in Diener et al. (1985) to measure life satisfaction.  
 
The Satisfaction with Life Scale is made up of five items, to 
which the participants answer using a seven-point Likert scale, 
where they indicate how much they agree with the item, 
1=strongly disagree, 2=disagree, 3=rather disagree, 4=can't 
decide, 5 = substantially agree, 6=agree, 7=strongly agree. 
 
The theoretical range of the scale is a minimum total score of 5 
and a maximum of 35, while the higher the score, the higher the 
level of life satisfaction. 
 
The original study notes that the reliability value of the test-
retest was r=.82 and the internal consistency was Cronbach's 
alpha α=.87 (Diener et al., 1985).  
 
We determined the academic success of the participants using 
GPA values, that is, the average of the grades the participants 

received in the end-of-year evaluation through report 
certifications. The academic average of each participant was 
provided by the class teachers, while they were anonymously 
assigned to the individual questionnaires. 
 
2.3 Data Analysis 
 
The research had a quantitative, non-experimental, verification 
design, is correlational. Data collected were evaluated and 
processed using the SPSS statistical program SPSS and the JMP 
Pro 14.3. First, we determined the frequency of participants' 
responses to individual scales items, then we calculated the 
mode, median, quartiles, IQR interquartile range, coefficient of 
skewness and kurtosis, empirical range, variation range and 
standard deviation as a part of univariate analysis. 
 
As part of the bivariate analysis, we determined the strength of 
the correlations between the variables using the Pearson’s 
correlation coefficient (that is, the product correlation 
coefficient) and the Spearman correlation coefficient, while it is 
true that if r=0-0.3, the correlation is weak, if r=0.3-0.5, the 
correlation is moderately strong, and if r=0.5-1, it is a strong 
correlation. The same rules also apply to negative values of r, 
which express a negative correlation, i.e. indirect correlation. 
However, a positive or negative correlation does not mean that it 
is a causal correlation, that is, an influence cannot be established. 
The internal consistency of the scales was determined using the 
Cronbach's alpha coefficient, where the coefficient should have a 
value of at least α>.7. 
 
3 Results 
 
3.1 Psychological Well-being 
 
In the psychological well-being scale, 43.2% of the participants 
stated that they rather agree that they like most of their 
personality traits and abilities, only 1.1% of the participants 
strongly disagreed with this statement. The most prominent 
indicator in the subscale of positive relationships with others was 
the item expressing a feeling of frustration about maintaining 
close relationships, where 43.2% of the participants strongly 
agreed with this item. 
 
In the self-acceptance subscale, the most significant indicator 
was the item in which 43.2% of the participants stated that they 
agree that they like most of their personality traits. However, 
30.7% of the participants also said that they agree that they are 
disappointed in several ways with what they have achieved in 
their lives so far. 
 
A significant indicator on the independence subscale was the 
item that expressed that a person trusts his opinions even when 
they differ from the opinions of the other people, and 38.6% of 
the participants strongly agreed with this item. 
 
Within personal growth, 61.4% of participants strongly agreed 
with the item that expresses that it is important to have new 
experiences, because of which a person thinks about himself and 
the world around him. 
 
The value of the Cronbach's alpha coefficient of internal 
consistency for the Psychological Well-Being Scale was α=.78, 
on the basis of which it can be considered reliable. 
 
In the subscale, positive relationships with others, self-
acceptance, and coping with the environment, there were no 
outlier or extreme values. 
 
There was an outlier in the independence subscale, where the 
participant scored lower than the rest of the research group, the 
same situation is replicated in the personal growth and the 
meaning of life subscale. 
 
In the positive relationships with others, the independence and 
self-acceptance subscale, the data distribution was non-Gaussian, 
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left-skewed, and platykurtic. The other subscales show signs of a 
normal data distribution. 
 
The statistical description of the individual dimensions of the 
psychological well-being scale is shown in Table 1.  
 
Table 1. Descriptive statistics of the subscales of the 
Psychological Well-being Scale (own processing). 
  
  

positive 
relations 

self-
acceptance independence personal 

growth 

coping with 
the 

environment 

meaning 
of life 

E 14,6 15,0 15,5 17,5 13,3 15,2 

Median 15 16 16 18 14 15 
Modus 14 16 16 21 16 15 
Standard 
deviation 

3,67 3,94 3,72 3,04 3,71 3,39 

Variance 13,49 15,56 13,82 9,26 13,75 11,50 
Kurtosis -0,42 0,11 0,23 -0,02 -0,70 -0,09 
Skewness -0,44 -0,79 -0,60 -0,84 -0,23 -0,26 
Minimum 6 3 5 9 5 5 
Maximum  21 21 21 21 21 21 
Variability 15 18 16 12 16 16 
Percentiles 25 12 12 13 16 10,75 13 
 50 15 16 16 18 14 15 
 75 17,25 18 18 20 16 18 
IQR 5,25 6 5 4 5,25 5 

 
 
The correlation between the positive relationships with others 
and the self-acceptance subscale is positive, moderately strong, 
and statistically significant (rs=.45; p<.01), between the positive 
relationships with others and the independence subscale there is 
a positive, weak, and statistically significant correlation (rs=.24; 
p<.05).  
 
The correlation between personal growth and the positive 
relationships with others subscale is positive, moderately strong, 
and statistically significant (rs=.37; p<.01), between the 
environment and the positive relationships with others subscale 
there is a positive, moderately strong, and statistically significant 
correlation (rs=.44; p<.01). There is a positive and negligible 
correlation between positive relationships with others and the 
meaning of life subscale, which is not statistically significant 
(rs=.07). 
 
There is a positive, weak and statistically significant correlation 
between self-acceptance and the independence subscale (rs=.28; 
p<.01), and a strong and statistically significant positive 
correlation between the self-acceptance and the personal growth 
subscale (rs=.50; p<.01).  
 
There is a positive, strong and statistically significant correlation 
between self-acceptance and coping with the environment 
subscale (rs=.54; p<.01). The correlation between self-
acceptance and the meaning of life subscale is positive, weak, 
and statistically significant (rs=.23; p<.05). 
 
The correlation between independence and the personal growth 
subscale is positive and weak (rs=.20), there is a weak positive 
weak correlation between the independence and the coping with 
the environment subscale (rs=.12). 
 
There is a positive, moderately strong and statistically significant 
correlation between personal growth and the coping with the 
environment subscale (rs=.43; p<.01), there is a positive, weak 
and statistically significant correlation between the personal 
growth and the meaning of life subscale (rs=.27; p<, 05). 
 
There is a positive, weak and statistically significant correlation 
between the coping with the environment and the meaning of life 
subscale (r=.30; p<.01). 
 
3.2 Life Satisfaction 
 
The most prominent indicator in the Satisfaction with Life Scale 
is the item that expresses satisfaction with one's life, where 
44.3% of participants agree with this statement. The second most 
prominent indicator is the item that contains the statement that 
the participant's living conditions are excellent, with which 
37.5% of the participants agreed.  
 

Strong disagreement with the statement that the participant 
would not change anything in his life if he could live it over 
again, said 21.6% of the participants. 19.3% of the participants 
disagreed with the fact that the participant's life almost 
completely matches his ideal. 
 
The value of Cronbach's alpha, which expresses the internal 
consistency of the Satisfaction with Life Scale, acquired a value 
of α=.75, which means that the Satisfaction with Life Scale 
proved to be reliable. 
 
In the satisfaction with life scale there is one outlier who had a 
lower score than the rest of the participants in the research file. 
The data in the Satisfaction with Life Scale were distributed 
normally, respectively, they had a Gaussian distribution. The 
normal distribution of the data was also confirmed by the 
Shapiro-Wilk normality test, where the values are W=.98; p=.12. 
The statistical description of the Satisfaction with Life Scale is 
shown in Table 2. 
 
Table 2. Descriptive statistics of Satisfaction with Life Scale 
(own processing). 

E 22,2 
Median 23 
Modus 26 
Standard deviation 5,59 
Variance 31,22 
Kurtosis -0,20 
Skewness -0,43 
Minimum 6 
Maximum  33 
Variability 27 
Percentiles 25 19 
 50 23 
 75 26 
IQR 7 

 
3.3 Academic Success 
 
Academic success was represented by GPA values, that is, 
academic average, or average values of marks on the end-of-year 
report certification of the participants. 
 
There were no outliers or extreme values in the case of GPA in 
the research file. The distribution of the data within the GPA 
values was Gaussian, so it had a normal distribution. The normal 
distribution of the data was also confirmed by the Shapiro-Wilk 
normality test, where the values are W=.97; p=.06. The 
statistical description of the GPA values is shown in Table 3.  
 
Table 3. Descriptive statistics of GPA (own processing). 

E 2,0 
Median 2,07 
Modus 2,07 
Standard deviation 0,553 
Variance 0,306 
Kurtosis -0,828 
Skewness 0,126 
Minimum 1 
Maximum  3,31 
Variability 2,31 
Percentiles 25 1,5625 
 50 2,07 
 75 2,4225 
IQR 0,86 

 
4 Discussion 
 
4.1 Psychological well-being and Life Satisfaction  
 
There is a positive, moderately strong, and statistically 
significant correlation between positive relationships with others 
and life satisfaction (rs=.36; p<.01), we found a positive, strong 
and statistically significant correlation between the self-
acceptance and life satisfaction (rs=.66; p <.01). Independence 
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was positively correlated with life satisfaction, when it was a 
moderately strong and statistically significant correlation (rs=30; 
p<.01). We found a positive, weak, and statistically significant 
correlation between personal growth and life satisfaction (rs=.26; 
p<.05), we found a moderately strong, positive, and statistically 
significant correlation between the coping with the environment 
and life satisfaction (r=.45; p <.01). We found a positive and 
negligible correlation between the meaning of life and life 
satisfaction (r=.05). 
 
4.2 Psychological Well-being and Academic Success 
 
In our research, we also focused on determining the relationship 
between the psychological well-being and the academic success 
expressed by GPA values. 
 
We found a weak negative correlation between the positive 
relationships with others and the academic success (rs=-.03), 
between the self-acceptance and the academic success we found 
a positive weak relationship (rs=.09), correlation between the 
independence and the academic success we found a positively 
weak (rs=.11). 
 
Personal growth was negatively and weakly with the academic 
success (rs=-.04), we found a negligible positive negligible 
correlation between coping with the environment and academic 
success (r=.01). The correlation between the meaning of life and 
academic success was also negligible (r=.14). 
 
4.3 Life Satisfaction and School Success 
 
We also focused on the correlation between life satisfaction and 
the academic success. In our investigation, the correlation 
between life satisfaction as a one-dimensional construct and 
academic success was weak and not statistically significant 
(r=.09). 
 
5 Conclusions 
 
In our research, we examined the correlations between various 
variables and discovered that the correlations between academic 
success and psychological well-being, as well as academic 
success and life satisfaction, were predominantly negligible or 
weak. However, a notable finding was the significant correlation 
ranging from weak to strong between psychological well-being 
and life satisfaction, with the exception of the meaning of life 
subscale which did not show a significant correlation. 
 
Additionally, we observed weak correlations between 
psychological well-being and academic success, as well as 
between life satisfaction and academic success. It is crucial to 
emphasize that while these correlations exist, they do not 
establish a causal relationship. Therefore, further research is 
imperative to delve deeper into the underlying mechanisms that 
drive these correlations. 
 
Our study underscores the correlation between academic 
success, psychological well-being, and life satisfaction, 
emphasizing the need to address all dimensions of an 
individual's well-being to enhance overall success and happiness. 
It is evident that a holistic approach to well-being, encompassing 
academic achievements, mental health, and life satisfaction, is 
essential for promoting a fulfilling and prosperous life. 
 
As we navigate the complexities of human experiences and well-
being, it becomes increasingly clear that a comprehensive 
understanding of these factors is paramount in cultivating a 
harmonious and thriving society.  
 
The findings of our research serve as a reminder of the 
interconnectedness of various aspects of well-being, urging us to 
prioritize a holistic approach towards personal growth and 
fulfilment. 
 
 
 

5.1 Assumption evaluation 
 
In assumption A1, we assumed that there were the secondary 
vocational school students´ psychological well-being and life 
satisfaction correlations (positive relationships with others, self-
acceptance, independence, personal growth, coping with the 
environment, meaning in life). This assumption was confirmed, 
with the strongest correlation being a positive and strong 
correlation between the self-acceptance subscale and life 
satisfaction. 
 
The relationship between self-acceptance and life satisfaction is 
a vital aspect of overall well-being. Numerous studies, e.g. G8l 
et al. (2022) or Wilson and Somhlaba (2016) have emphasized 
the importance of self-acceptance in promoting positive mental 
health and satisfaction with life. Research consistently shows 
that individuals who possess higher levels of self-acceptance 
tend to experience greater life satisfaction and happiness. 
 
In exploring the correlation between the self-acceptance subscale 
and life satisfaction, studies by Zipagan and Galvez Tan (2023) 
or by Sharbafshaaer (2019)have consistently revealed a positive 
and strong association. This suggests that individuals who have a 
healthy self-concept, are comfortable with themselves, and 
accept their strengths and weaknesses tend to report higher levels 
of satisfaction with their lives. Self-acceptance plays a crucial 
role in fostering resilience, building positive relationships, and 
enhancing overall psychological well-being. 
 
Understanding the strength of this correlation underscores the 
significance of promoting self-acceptance as a key component of 
interventions aimed at enhancing life satisfaction and overall 
well-being. Encouraging individuals to cultivate self-acceptance 
can have far-reaching benefits for their mental and emotional 
health, leading to a more fulfilling and satisfying life. 
 
Based on the results, it can be said that students who like most of 
their personality traits are satisfied with their lives. It can also be 
argued that if students perceive their own control over the 
situations in which they find themselves, then they feel that their 
way of life matches their ideal. If the students feel that they are 
managing their daily responsibilities well, they express greater 
satisfaction with their lives. 
 
The results of our research coincide with the results of Mehmood 
and Shaukat (2014), where they also found that self-esteem as a 
component of psychological well-being is strongly related to life 
satisfaction, or students with higher levels of self-esteem and 
low levels of depression had higher life satisfaction. Based on 
the results, the authors of the research claim that high self-
esteem is a strong predictor of life satisfaction among young 
people, especially among women, who were the focus of their 
research. 
 
Within the assumption A2, in examining the correlations 
between secondary vocational school students' psychological 
well-being and academic success, it was observed that 
correlations existed, although they were weak and lacked 
statistical significance. However, the most prominent correlation 
identified in the study was a weak relationship between the 
meaning in life subscale and academic success. 
 
This correlation suggests that students who possess a clear sense 
of purpose and direction in life, as reflected in the meaning they 
derive from their experiences, tend to perform better 
academically. Those who are able to navigate the daily 
challenges of school and maintain a sense of purpose are more 
likely to achieve higher levels of academic success. 
 
The findings underscore the importance of intrinsic motivation 
and personal meaning in driving academic achievement among 
secondary vocational school students. Having a goal or sense of 
purpose can provide students with the drive and determination 
needed to excel in their academic endeavours. By fostering a 
strong sense of purpose and meaning, educators and 
policymakers can potentially enhance students' academic 
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performance and overall well-being within the educational 
setting. Further research is warranted to explore the underlying 
mechanisms and implications of these correlations in the context 
of secondary vocational school education. 
 
The correlation between psychological well-being and academic 
success has been a topic of interest in research and literature. 
Studies by Alarcon et al. (2016) and Suldo and Shaffer (2008) 
have shown that there is a significant relationship between these 
two factors, with psychological well-being playing a crucial role 
in determining academic performance. 
 
Amholt et al. (2020) indicates that individuals with higher levels 
of psychological well-being, including aspects such as positive 
emotions, self-esteem, resilience, and a sense of purpose, are 
more likely to achieve academic success. Students who 
experience lower levels of stress, anxiety, and depression tend to 
perform better in school, as they can focus their attention and 
energy on learning and academic tasks. 
 
Additionally, psychological well-being has been linked to factors 
such as motivation, self-regulation, and cognitive functioning, all 
of which are important contributors to academic success. 
Students who have a positive mindset, good emotional health, 
and effective coping strategies are better equipped to handle the 
demands of school and achieve their academic goals. 
 
Overall, the correlation between psychological well-being and 
academic success is complex and multifaceted, with various 
psychological factors influencing educational outcomes. By 
prioritizing mental health and well-being, students can enhance 
their academic performance and overall success in school. 
 
In comparison to the findings from our own research, a study by 
Droppa et al. (2018) highlighted that the correlation between 
psychological well-being and academic success can evolve as a 
child matures. This suggests that the relationship between these 
factors may vary over time, potentially influenced by factors 
such as changes in a child's school environment, transition from 
primary to secondary school, and increased academic 
expectations. 
 
As children progress in their academic journey, they may shift 
their focus towards academic achievements, dedicating more 
time to studying, completing homework, and striving to excel in 
their educational pursuits, particularly during crucial transitions 
like preparing for high school. The intensification of academic 
competition among classmates during this period could result in 
divergent developments in psychological well-being and 
academic success. 
 
The evolving nature of this relationship underscores the dynamic 
interplay between psychological well-being and academic 
outcomes, emphasizing the importance of considering 
developmental stages and transitions when exploring the impact 
of mental health on educational achievement. Further research is 
needed to comprehensively understand how these factors interact 
over time and influence a child's overall well-being and 
academic performance. 
 
In assessing Assumption A3 regarding correlations between life 
satisfaction and academic success among secondary vocational 
school students, our research revealed a weak correlation 
between these variables, as measured by grade point average 
(GPA). Although this correlation did not reach statistical 
significance, it confirmed the presence of a relationship between 
life satisfaction and academic success, albeit weak. 
 
Contrastingly, a study by Rode et al. (2005) and Dropa et al. 
(2018) identified a significant association between life 
satisfaction and academic achievement. Its findings indicated 
that individuals with higher life satisfaction levels tended to 
perform better academically, achieving higher school results 
compared to those with lower life satisfaction levels. 
 

Moreover, other studies by Birknerová et al. (2013) and Ng. et 
al. (2015) highlighted a reciprocal relationship between 
academic success and life satisfaction. It suggested that 
academic achievements can influence future life satisfaction 
levels, while higher life satisfaction can positively impact 
subsequent academic success. 
 
The contrasting results from various studies emphasize the 
complex and dynamic nature of the relationship between life 
satisfaction and academic success among students. While our 
research demonstrated a weak correlation, other studies have 
shown significant associations and bidirectional influences 
between these variables, underscoring the importance of 
considering multiple factors when exploring the interplay 
between well-being and educational outcomes.  
 
Further research is necessary to elucidate the mechanisms 
driving these relationships and their implications for student 
well-being and academic performance. 
 
Literature: 
 
1. Alarcon, R., Nimon, K., Williams, B., & Nettles, M. T. 
(2016). Predictors of academic success for ethnic minority and 
low-income students: Do academic psychologists have the 
answers? Journal of Hispanic Higher Education, 15(3), 206-221. 
2. Amholt, T. T., Dammeyer, J., Carter, R., & Niclasen, J. 
(2020). Psychological well-being and academic achievement 
among school-aged children: A systematic review. Child 
Indicators Research, 13, 1523-1548. https://doi.org/10.1007/s1 
2187-020-09725-9 
3. Bajtoš, J., Lajčin, D., & Gabrhelová, G. (2020). Teaching 
professional technical subjects accepting current trends in field 
didactics. Acta Educationis Generalis, 10(1), 81-97. 
https://doi.org/10.2478/atd-2020-0006 
4. Barry, M. M., Clarke, A. M., & Dowling, K. (2017). 
Promoting social and emotional well-being in schools. Health 
Education, 117(5), 434-451. https://doi.org/10.1108/HE-11-
2016-0057 
5. Bartholomew, A., Maston, K., Brown, L., Fujimoto, H., 
Hodgins, M., Christensen, H., & Werner-Seidler, A. (2024, 
April). Self-reported concerns among Australian secondary 
school students: associations with mental health and wellbeing. 
In Child & Youth Care Forum (pp. 1-22). Springer US. 
https://doi.org/10.1007/s10566-024-09804-w 
6. Bhat, B. A. (2021). Psychological Well-being of Senior 
Secondary School Students of Kashmir Valley in Relation to 
their Place of Living and Academic Achievement. The New 
Educational Review, 64, 101-108. 
 https://doi.org/10.15804/tner.21.64.2.08  
7. Birknerová, Z., Frankovský, M., & Zbihlejová, L. (2013). 
Social intelligence in the context of personality traits of 
teachers. American International Journal of Contemporary 
Research, 3(7), 11-17. 
8. Careemdeen, J., Awang, M., & Ahmad, A. (2021). The 
Influence of Social Pedagogy Towards Educational Well-Being 
in Sri Lanka. The New Educational Review, 65(3), 76-86. 
https://doi.org/10.15804/tner.21.65.3.06  
9. Carvalho, M., Branquinho, C., Moraes, B., Cerqueira, A., 
Tomé, G., Noronha, C., ... & Matos, M. G. D. (2024). Positive 
Youth Development, Mental Stress and Life Satisfaction in 
Middle School and High School Students in Portugal: Outcomes 
on Stress, Anxiety and Depression. Children, 11(6), 681. 
https://doi.org/10.3390/children11060681 
10. Cuppen, J., Muja, A., & Geurts, R. (2024). Well-being and 
mental health among students in European higher education. 
Available from: https://www.praxis.ee/wp-content/uploads/201 
6/04/E8_Topical-Module-report_Well-being-and-mental-heal 
th.pdf 
11. de Matos, M. G., Carvalho, M., Branquinho, C., Noronha, 
C., Moraes, B., Gaspar, T., ... & Rodrigues, N. N. (2023). 
COVID-19, wellness and life satisfaction in adolescence: 
individual and contextual issues. International Journal of 
Environmental Research and Public Health, 20(8), 5600. 
https://doi.org/10.3390/ijerph20085600 

- 40 -

https://doi.org/10.1007/s12187-020-09725-9�
https://doi.org/10.1007/s12187-020-09725-9�
https://doi.org/10.2478/atd-2020-0006�
https://doi.org/10.1108/HE-11-2016-0057�
https://doi.org/10.1108/HE-11-2016-0057�
https://doi.org/10.1007/s10566-024-09804-w�
https://doi.org/10.3390/children11060681�
https://doi.org/10.3390/ijerph20085600�


A D  A L T A   J O U R N A L  O F  I N T E R D I S C I P L I N A R Y  R E S E A R C H  
 

 

12. Denny, S., de Silva, M., Fleming, T., Clark, T., Merry, S., 
Ameratunga, S., ... & Fortune, S. A. (2014). The prevalence of 
chronic health conditions impacting on daily functioning and the 
association with emotional well-being among a national sample 
of high school students. Journal of Adolescent Health, 54(4), 
410-415. https://doi.org/10.1016/j.jadohealth.2013.09.010 
13. Diener, E., Emmons, R. A., Larsen, R. J., & Griffin, S. 
(1985). The Satisfaction with Life Scale. Journal of Personality 
Assessment, 49(1), 71-75. 

14. 

https://doi.org/10.1207/s153277 
52jpa4901_13 

Diseth, Å., & Samdal, O. (2014). Autonomy support and 
achievement goals as predictors of perceived school performance 
and life satisfaction in the transition between lower and upper 
secondary school. Social Psychology of Education, 17, 269-291. 

15. Droppa, M., Birknerová, Z., Frankovský, M., & Križo, P. 
(2018). Assessment of bossing in secondary school environment 
in the Slovak Republic, depending on the length of practice of 
the respondents. TEM Journal, 7(2), 355. 

https://doi.org/10.1007/s11218-013-9244-4 

16. Duncan, M. J., Patte, K. A., & Leatherdale, S. T. (2021). 
Mental Health Associations with Academic Performance and 
Education Behavior in Canadian Secondary School Students. 
Canadian Journal of School Psychology, 00(0), 1-23. 

17. Ďuricová, L., & Frgelcová, E. (2020). Development of self-
concept in Slovak adolescents. The New Educational Review, 60, 
13-26. https://doi.org/10.15804/tner.20.60.2.01  

https://doi.org/10.1177/0829573521997311 

18. Farnicka, M., Novosad, I., Weissbrot-Koziarska, A. (2023). 
Well-Being as a Factor Protecting Students’ Engagement – 
Report from Polish-German Research after the COVID-19 
Pandemic, The New Educational Review, 74, 57-70. 
https://doi.org/10.15804/tner.23.74.4.05  
19. Farooq Shah, S., Hussain, K., Aftab, A., & Rizve, R. (2021). 
Social Media Usage and Students’ Psychological Well-being: 
An Empirical Analysis of District Mirpur, AJ&K, Pakistan. The 
New Educational Review, 64, 60-72. https://doi.org/10.1580 
4/tner.21.64.2.05  
20. Fonberg, J., & Smith, A. P. (2020). Cross-national variation 
in the domain-life satisfaction relationships: secondary analyses 
of the eurobarometer. Sumerianz Journal of Social 
Science, 3(12), 177-191. https://doi.org/10.47752/sjss.312.1 
77.191 
21. Gál, Z., Kasik, L., Jámbori, S., Fejes, J. B., & Nagy, K. 
(2022). Social problem-solving, life satisfaction and well-being 
among high school and university students. International 
Journal of School & Educational Psychology, 10(1), 170-180. 
https://doi.org/10.1080/21683603.2020.1856249 
22. Gałązka, A., & Jarosz, J. (2021). The role of educational 
coaching in enhancing teachers' well-being during pandemic. 
The New Educational Review, 74, 57-70. 
https://doi.org/10.15804/tner.21.64.2.03  
23. Gierczyk, M., Charzyńska, E., Dobosz, D., Hetmańczyk, H., 
& Jarosz, E. (2022). Subjective well-being of primary and 
secondary school students during the COVID-19 pandemic: a 
latent profile analysis. Child indicators research, 15(6), 2115-
2140. 
24. Guney, S. (2009). Life satisfaction of university students in 
Turkey. 1st world positive psychology conference, Pennsylvania, 
USA, 18-23 June. 

https://doi.org/10.1007/s12187-022-09952-2 

25. Izaguirre, L. A., Rodríguez‐Fernández, A., & 
Fernández‐Zabala, A. (2023). Perceived academic performance 
explained by school climate, positive psychological variables 
and life satisfaction. British Journal of Educational 
Psychology, 93(1), 318-332. https://doi.org/10.1111/bjep.12557 
26. Jones, B. J., Kaur, S., Miller, M., & Spencer, R. M. (2020). 
Mindfulness-based stress reduction benefits psychological well-
being, sleep quality, and athletic performance in female 
collegiate rowers. Frontiers in psychology, 11, 572980. 
https://doi.org/10.3389/fpsyg.2020.572980 
27. Kariková, S., & Valent, M. (2020). Life Satisfaction of 
Slovak Teachers. The New Educational Review, 59, 13-23. 

28. Khaleghinezhad, S. A., Shabani, M., Hakimzadeh, R., 
Nazari Shaker, H., & Amerian, M. (2016). Prediction of high 
school students’ life satisfaction and academic performance 

https://doi.org/10.15804/tner.20.59.1.01 

based on locus of control and self-esteem. International journal 
of school health, 3(3), 1-7. https://doi.org/10.17795/intjsh-31924 
29. Kuyken, W., Ball, S., Crane, C., Ganguli, P., Jones, B., 
Montero-Marin, J., ... & MYRIAD Team. (2022). Effectiveness 
and cost-effectiveness of universal school-based mindfulness 
training compared with normal school provision in reducing risk 
of mental health problems and promoting well-being in 
adolescence: the MYRIAD cluster randomised controlled 
trial. BMJ Ment Health, 25(3), 99-109. https://doi.org/10.113 
6/ebmental-2021-300396 
30. Lajčin, D. (2021). Difficult situations in educational 
management. Acta Educationis Generalis, 11(2), 129-144. 
https://doi.org/10.2478/atd-2021-0017 
31. Lodi, E., Boerchi, D., Magnano, P., & Patrizi, P. (2019). 
High-School Satisfaction scale (H-Sat Scale): Evaluation of 
Contextual Satisfaction in relation to high-school students’ life 
satisfaction. Behavioral Sciences, 9(12), 125. https://doi.org/10. 
3390/bs9120125 
32. Luzano, J. (2024). Physical and Psychological Well-being of 
Higher Education Students in Mathematics 
Context. International Journal of Academic Multidisciplinary 
Research, 8(4), 10-13. 
33. Markiewicz, K., Kaczmarek, B., & Oryshchyn-Buzhdyhan, 
L. (2022). Coping Strategies and COVID-19 Prevalence Among 
University Students Learning in the Online and Blended 
Mode. The New Educational Review, 68(2), 223-234. 
https://doi.org/10.15804/tner.22.68.2.18  
34. Marks, I., & Lajčin, D. (2017). Modern school according to 
Anton Štefánek. Paidagogos-Journal of Education in 
Contexts, 2016(2). 
35. Mehmood, T., & Shaukat, M. (2014). Life Satisfaction and 
Psychological Well-being among Young Adult Female 
University Students. International Journal of Liberal Arts and 
Social Science, 2(5), 143-153. 
36. Moral-Garcia, J. E., Jiménez, A., Cabaco, A. S., & Jiménez-
Eguizabal, A. (2021). The role of physical activity and school 
physical education in enhancing school satisfaction and life 
satisfaction. International Journal of Environmental Research 
and public health, 18(4), 1689. https://doi.org/10.3390/ijerph 
18041689 
37. Mosley-Johnson, E., Garacci, E., Wagner, N., Mendez, C., 
Williams, J. S., & Egede, L. E. (2019). Assessing the 
relationship between adverse childhood experiences and life 
satisfaction, psychological well-being, and social well-being: 
United States Longitudinal Cohort 1995–2014. Quality of Life 
Research, 28, 907-914. https://doi.org/10.1007/s11136-018-
2054-6 
38. Mubiala, D. L., & Mwenzi, J. E. (2024). Well-being of 
Secondary School Students in Kinshasa. Futurity 
Education, 4(1), 6-23. https://doi.org/10.57125/FED.2024.03.2 
5.01 
39. Ng, Z. J., Huebner, S. E., & Hills, K. J. (2015). Life 
satisfaction and academic performance in early adolescents: 
Evidence for reciprocal association. Journal of school 
psychology, 53(6), 479-491. 

40. Nováková, J., Orosová, O. (2023). 

https://doi.org/10.1016/j.jsp.2015. 
09.004 

Consequences of the 
COVID-19 Pandemic on Teachers and Teacher Students’ Well-
Being : Nominal Group Technique. The New Educational 
Review. 73. 11-21. https://doi.org/10.15804/tner.23.73.3.01 
41. OECD. (2019). PISA 2018 Results (Volume III): What 
School Life Means for Students’ Lives. OECD. 

42. 
https://doi.org/10.1787/acd78851-en 

Özhan, M. B., & Yüksel, G. (2021). The Effect of School 
Burnout on Academic Achievement and Well-Being in High 
School Students: A Holistic Model Proposal. International 
Journal of Contemporary Educational Research, 8(1), 145-162. 

43. Pasternáková, L., Barnová, S., Zelina, M., Krásna, S., & 
Gabrhelová, G. (2023). Determinants of the Realization of 
Second Chance Education. Emerging Science Journal, 7, 189-
203. 

https://doi.org/10.33200/ijcer.824488 

44. Pavicevic, M. S., & Lj Zivkovic, T. (2021). Parenting Styles 
as Predictors of Adolescents’ Self-Efficacy and Subjective Well-
Being. The New Educational Review, 65, 29-39.  

https://doi.org/10.28991/ESJ-2023-SIED2-015 

https://doi.org/ 
10.15804/tner.21.65.3.02  

- 41 -

https://doi.org/10.1016/j.jadohealth.2013.09.010�
https://doi.org/10.1207/s15327752jpa4901_13�
https://doi.org/10.1207/s15327752jpa4901_13�
https://doi.org/10.1007/s11218-013-9244-4�
https://doi.org/10.1177/0829573521997311�
https://czasopisma.marszalek.com.pl/�
https://czasopisma.marszalek.com.pl/�
https://czasopisma.marszalek.com.pl/�
https://doi.org/10.47752/sjss.312.177.191�
https://doi.org/10.47752/sjss.312.177.191�
https://doi.org/10.1080/21683603.2020.1856249�
https://doi.org/10.1007/s12187-022-09952-2�
https://doi.org/10.1111/bjep.12557�
https://doi.org/10.3389/fpsyg.2020.572980�
https://doi.org/10.15804/tner.20.59.1.01�
https://doi.org/10.17795/intjsh-31924�
https://doi.org/10.1136/ebmental-2021-300396�
https://doi.org/10.1136/ebmental-2021-300396�
https://doi.org/10.2478/atd-2021-0017�
https://doi.org/10.3390/bs9120125�
https://doi.org/10.3390/bs9120125�
https://doi.org/10.3390/ijerph18041689�
https://doi.org/10.3390/ijerph18041689�
https://doi.org/10.1007/s11136-018-2054-6�
https://doi.org/10.1007/s11136-018-2054-6�
https://doi.org/10.57125/FED.2024.03.25.01�
https://doi.org/10.57125/FED.2024.03.25.01�
https://doi.org/10.1016/j.jsp.2015.09.004�
https://doi.org/10.1016/j.jsp.2015.09.004�
https://czasopisma.marszalek.com.pl/en/10-15804/tner/1325-tner2023/tner73/11607-tner2023301�
https://czasopisma.marszalek.com.pl/en/10-15804/tner/1325-tner2023/tner73/11607-tner2023301�
https://czasopisma.marszalek.com.pl/en/10-15804/tner/1325-tner2023/tner73/11607-tner2023301�
https://doi.org/10.15804/tner.23.73.3.01�
https://doi.org/10.1787/acd78851-en�
https://doi.org/10.33200/ijcer.824488�
https://doi.org/10.28991/ESJ-2023-SIED2-015�
https://doi.org/10.15804/tner.21.65.3.02�
https://doi.org/10.15804/tner.21.65.3.02�


A D  A L T A   J O U R N A L  O F  I N T E R D I S C I P L I N A R Y  R E S E A R C H  
 

 

45. Pidbutska, N., & Shapolova, V. (2021). Individual and 
Social Self-Perception Determinants Among School Going 
Adolescents. The New Educational Review, 66, 185-197. 
https://doi.org/10.15804/tner.21.66.4.15  
46. Putri, H. M., & Dewi, E. K. (2023). School Well-being of 
Senior High School students in the Indonesian Region: A 
Review of the Literature. Riwayat: Educational Journal of 
History and Humanities, 6(3), 2168-2173.
47. Rappleye, J., Komatsu, H., Uchida, Y., Tsai, J., & Markus, 
H. (2024). The OECD’s ‘Well-being 2030’agenda: how PISA's 
affective turn gets lost in translation. Comparative 
Education, 60(2), 239-258. 

  

https://doi.org/10.1080/03050068 
.2023.2273640 
48. Rode, J. C., Arthaud-Day, M. L., Mooney, Ch. H., Near, J. 
P., Baldwin, T. T., Boomer, W. H., & Rubin, R. S. (2005). Life 
Satisfaction and Student Performance. Academy of Management 
Learning & Education, 4(4), 421-433. 

49. Ryff, C. D. (1989). Happiness Is Everything, or Is It? 
Explorations on the Meaning of Psychological Well-Being. 
Journal of Personality and Social Psychology, 57(6), 1069-1081. 

https://doi.org/10.546 
5/amle.2005.19086784 

50. Ryff, C. D., & Keyes, C. L. M. (1995). The Structure of 
Psychological Well-Being Revisited. Journal of Personality and 
Social Psychology, 69(4), 719-727. 

https://doi.org/10.1037/0022-3514.57.6.1069 

https://doi.org/10.1037/0 
022-3514.69.4.719 
51. Saxer, K., Schnell, J., Mori, J., & Hascher, T. (2024). The 
role of teacher–student relationships and student–student 
relationships for secondary school students’ well-being in 
Switzerland. International Journal of Educational Research 
Open, 6, 100318. https://doi.org/10.1016/j.ijedro.2023.100318  
52. Sharbafshaaer, M. (2019). Correlation between dimensions 
of psychological well-being with life satisfaction and self-
regulation. Journal of Fundamentals of Mental Health, 21(3), 
160-166. 
53. Shek, D. T., & Li, X. (2016). Perceived school performance, 
life satisfaction, and hopelessness: A 4-year longitudinal study 
of adolescents in Hong Kong. Social indicators research, 126, 
921-934. 
54. Skura, M., & Steinhagen, A. (2022). I Can See Positive 
Aspects of Online Education. Educators’ Well-Being and 
Challenges Faced During the COVID-19 Pandemic. The New 
Educational Review, 68(2), 235-244. https://doi.org/10.158 
04/tner.22.68.2.19  

https://doi.org/10.1007/s11205-015-0904-y 

55. Strahan née Brown, C., Gibbs, S., & Reid, A. (2019). The 
psychological environment and teachers’ collective-efficacy 
beliefs. Educational Psychology in Practice, 35(2), 147-164. 
https://doi.org/10.1080/02667363.2018.1547685  
56. Suldo, S. M., & Shaffer, E. J. (2008). Looking beyond 
psychopathology: The dual-factor model of mental health in 
youth. School Psychology Review, 37(1), 52-68. 
https://doi.org/10.1080/02796015.2008.12087908 
57. Tommasi, M., Loforese, F., Sergi, M. R., Arnò, S., Picconi, 
L., & Saggino, A. (2022). Scholastic psychological well-being 
and irrational thoughts in students of primary and secondary 
school: An Italian study. Acta Psychologica, 231, 103787. 

58. Wahlström, J., Låftman, S. B., Modin, B., & Löfstedt, P. 
(2021). Psychosocial working conditions in school and life 
satisfaction among adolescents in Sweden: a cross-sectional 
study. International Journal of Environmental Research and 
Public Health, 18(10), 5337. 

https://doi.org/10.1016/j.actpsy.2022.103787 

https://doi.org/10.3390/ij 
erph18105337 
59. Widlund, A., Tuominen, H., & Korhonen, J. (2018). 
Academic well-being, mathematics performance, and 
educational aspirations in lower secondary education: Changes 
within a school year. Frontiers in psychology, 9, 297. 
https://doi.org/10.3389/fpsyg.2018.00297 
60. Williams, G., & Smith, A. (2018). A longitudinal study of 
the well-being of students using the student wellbeing process 
questionnaire (Student WPQ). Journal of Education, Society and 
Behavioural Science, 24(4), 1-6. https://doi.org/10.9734/J 
ESBS/2018/40105 
61. Wilson, A., & Somhlaba, N. Z. (2016). Psychological well-
being in a context of adversity: Ghanaian adolescents' 

experiences of hope and life satisfaction. Africa Today, 63(1), 
85-103. https://doi.org/10.2979/africatoday.63.1.0085 
62. Wu, Y. J., & Becker, M. (2023). Association between 
school contexts and the development of subjective well-being 
during adolescence: a context-sensitive longitudinal study of life 
satisfaction and school satisfaction. Journal of youth and 
adolescence, 52(5), 1039-1057. 

63. 

https://doi.org/10.1007/s10964-
022-01727-w 

Yam, F. C. (2022). The relationship between school 
satisfaction and psychological well-being of secondary school 
students: the mediating role of happiness at school. Journal of 
Teacher Education and Lifelong Learning, 4(2), 248-262. 
https://doi.org/10.51535/tell.1200847 
64. Yáñez-Cancino, A., Salgado, M., & González, L. (2024). 
Parental Involvement, Life Satisfaction and Achievement 
Orientation in High School Students in Chile. Psykhe, 33(1), 1-
20. https://doi.org/10.7764/psykhe.2021.40035 
65. Zipagan, F. B., & Galvez Tan, L. J. T. (2023). From self-
compassion to life satisfaction: examining the mediating effects 
of self-acceptance and meaning in life. Mindfulness, 14(9), 2145-
2154. https://doi.org/10.1007/s12671-023-02183-8 
 
Primary Paper Section: A 
 
Secondary Paper Section: AN, AO, AM 

- 42 -

https://doi.org/10.1080/03050068.2023.2273640�
https://doi.org/10.1080/03050068.2023.2273640�
https://doi.org/10.5465/amle.2005.19086784�
https://doi.org/10.5465/amle.2005.19086784�
https://doi.org/10.1037/0022-3514.57.6.1069�
https://doi.org/10.1037/0022-3514.69.4.719�
https://doi.org/10.1037/0022-3514.69.4.719�
https://doi.org/10.1016/j.ijedro.2023.100318�
https://doi.org/10.1007/s11205-015-0904-y�
https://doi.org/10.1080/02667363.2018.1547685�
https://doi.org/10.1080/02796015.2008.12087908�
https://doi.org/10.1016/j.actpsy.2022.103787�
https://doi.org/10.3390/ijerph18105337�
https://doi.org/10.3390/ijerph18105337�
https://doi.org/10.3389/fpsyg.2018.00297�
https://doi.org/10.9734/JESBS/2018/40105�
https://doi.org/10.9734/JESBS/2018/40105�
https://doi.org/10.2979/africatoday.63.1.0085�
https://doi.org/10.1007/s10964-022-01727-w�
https://doi.org/10.1007/s10964-022-01727-w�
https://doi.org/10.51535/tell.1200847�
https://doi.org/10.7764/psykhe.2021.40035�
https://doi.org/10.1007/s12671-023-02183-8�



